There are often assumptions made by those working on college campuses that differences exist to varying degrees between the operation, function, and purposes of Greek organizations.
Introduction
Historically, the holistic development of students has been a major objective of American higher education (Stanford, 1992) . Numerous theories have emerged regarding factors that impact development and its processes (Astin, 1984; Chickering, 1969; Chickering and Reisser, 1993) . Sanford (1967) saw development as a positive growth process in which the individual becomes increasingly able to integrate and act on different experiences and influences.
Involvement in college has also been shown to have an impact on the developmental process (Chickering, 1969; Astin, 1984; Abrahamouicz, 1988; Pascarella & Terrenzini, 1991) . It has been asserted that involvement in fraternities and sororities has a negative impact on certain aspects of development, more specifically moral development and level of autonomy (Maisel, 1990; Hunt & Rentz, 1994) . While the literature suggests affiliation has an impact on development, it does not address possible causes. The purpose of this study was to examine if race and level of autonomy impact the moral orientation of Greek and non-Greek students.
Involvement
Much has changed in American higher education since the establishment of Colonial colleges: Institutions have gone from small, religiously affiliated institutions serving homogenous student bodies to complex systems serving a variety of academic, and nonacademic, needs and a diverse student population (Moore, Lovell, McGann, & Wyrick, 1998) . Direct involvement in one's environment has been asserted as important for student development.
Astin's "theory of involvement" (1984) viewed student involvement as paramount to one's development and hypothesized that "the greater the student's involveme nt in college, the greater will be the amount of student learning and personal growth" (p. 307). The following five postulates that derived from the theory are: (1) Involvement refers to the investment of physical and psychological energy in various objects (activities); (2) Involvement occurs on a continuum; (3) Involvement has both a quantitative and a qualitative feature; (4) The amount of student learning and personal development is directly proportional to the quality and quantity of student involvement; (5) The effectiveness of any educational policy or practice is directly related to the capacity to increase student involvement.
Astin's theory does not examine development, but rather it focuses on the factors that may facilitate development, such as Greek membership. Nor does Astin's theory take into consideration ethnicity. Postulates 4 & 5 indicate a correlation with the need for African American students to view a predominantly White university atmosphere as culturally aware, free of racism, and supportive (Taylor & Hamilton, 1995) . On this basis, racial climate may be an important factor of the environment of a campus.
The Role of Autonomy Autonomy implies mastery of oneself and one's powers (Chickering & Reisser, 1993, p 118) . Research on autonomy suggests that Greek-affiliated students are less autonomous -and therefore place a lower value on autonomy and personal independence -than do their non-Greek counterparts (e.g., Baier & Whipple, 1990; Eddy, 1990; Hughes & Winston, 1987; Winston & Saunders, 1987) . Chickering (1969) and Reisser's (1993) seven vectors of psychosocial development provide an understanding of the role autonomy plays in the development of students. Chickering and Reisser's vectors reflect seven developmental areas or tasks that a young adult must master to achieve identity development. These vectors are: (1) developing competence; (2) managing emotions; (3) moving through autonomy toward interdependence; (4) developing mature interpersonal relationships; (5) establishing identity; (6) developing purpose; and (7) developing integrity. It is assumed that movement through each of the vectors strengthens one's identity.
All these factors have special implications for members of fraternities and sororities.
D'Andrea and Daniels (1991) suggest that some university fraternities and sororities create powerful cultures of conformity. Within such environments there is little regard for critical thinking and questioning of group values and norms, and the person can risk not being accepted for questioning the group values and actions. This offers a different viewpoint for African American fraternities and sororities, which have been noted to provide the major social structure for members and non-members on predominantly White campuses. Creating a social network can decrease African American student discomfort on predominantly White campuses (Kimbrough, Molock, & Walton, 1996) .
Racial Identity
Higher education in the United States was from its inception, exclusionary and segregated. The elimination of dejure segregation in higher education resulted in increased enrollment for students of color in predominantly White institutions (Taylor & Olswang, 1997) . Taylor and Hamilton-Howard (1995) suggest that understanding the level of ethnic identity development among African American students is important for student affairs practitioners to consider in the educational environment. Cross (1991) developed the Nigrescence Theory to explain the development of ethnic identity for African American students. The model contains five stages which African American students must move through to achieve healthy identity development. The stages progress as follows:
(1) Pre-encounter -an anti-Black attitude and endorsement of the European cultural perspective. A person in this stage may be self-centered and may determine progress by movement through the system, rather than how the system treats the group. In this stage students work to eliminate social stigma surrounding being black. (2) Encounter -a significant emotional, life-changing situation or circumstance is likely to be a motivating factor in challenging previous anti-Black cultural beliefs and prompt a change in personality. This encounter can be positive and negative. (3) Immersion-Emersion -tend to disparage White culture and views with immersion into blackness while withdrawing from other groups. It also progresses from a dualistic mode into a more critical analysis of a new Black identity. (4) Internalization -previous stages are resolved and a new healthy Black worldview is embraced. Students become more secure and flexible in their ideology. (5) Internalization -Commitment -a new identity emerges seeking involvement in meaningful activities that address concerns of African Americans. There is a shift from "I" to "we" in relation to group identity. (Cross, 1991) . According to Mckenzie (1990) , African American Greek organizations were created to provide leadership for the African American race while at the same time incorporating aspects of racial identification and cultural heritage. The model argues that over identification with White culture is unhealthy as a means of survival. Within this context, African American Greek organizations may play an important role in the development of their members.
Greek Life
Greek-letter societies have existed on college campuses in this country for over 200 years. Phi Beta Kappa being the first was formed in 1776 as a philosophy and literary group at the College of William and Mary (Theiss, 1989) . Several collegiate fraternal organizations were founded within the period immediately after the Civil War as the student population increased.
The organizations, reflecting American higher education, were exclusive to White students.
With most of the organizations being student initiated, the primary objective was to add an outof-classroom component to the collegiate experience. Additionally, it has been suggested that increased involvement may affect students' satisfaction with the college environment, reinforcing a desire to continue academic pursuits, while at the same time creating a situation whereby the college experience facilitates members' personal growth and development (Hunt & Rentz, 1994) .
Moral Development
Colleges influence the beliefs and values of their students through the curriculum, attitudes of faculty and staff, espoused institutional values, policies and procedures, and the requirements for acceptance. In order to help students achieve individual growth on a pluralistic college campus, it is important that an understanding exists of the values and attitudes students bring to college and the impact the college experience and various college cultures and organizations have on solidifying and/or changing those values and attitudes (Baier, & Whipple, 1990) . It has been argued that fraternities and sororities are exclusionary by practice, sexist in nature, and gender specific by design. Oftentimes, they reinforce, without reexamining, the values and attitudes their members possess upon joining (Maisel, 1990) . Pascarella (1997) suggested Greek affiliation might at times insulate individuals from exposure to the kinds of divergent sociopolitical and cultural perspective that have been shown to foster growth in principled moral reasoning. He also noted that Greek affiliation might negatively influence openness to social, cultural, and racial diversity during college. Kohlberg's "Stages of Moral Reasoning" (1969) assert that moral reasoning develops in a six-stage process separated by three levels. Centering on judgments of rightness and obligation, the theory suggests that each level represents a different relationship between the self and society's rules and expectations (Evans, Forney, Guido-DiBrito, 1998 ). The theory is as follows:
Level 1: Preconventional -individuals do not understand the rules or expectations of society. Stage 1: Heteronomous Morality -follow rules to avoid punishment, refrain from physical harm, and do not consider the rights of others. Stage 2: Individualistic, Instrumental Morality-follow rules to meet own interests, and right are defined by what is fair. Level 2: Conventional -identify with rules of those in authority Stage 3: Interpersonally, Normative Morality-right is defined by meeting the expectations of those important to them and seek the approval of others. Stage 4: Social System Morality -right is defined by abiding by the societal law and seeks to maintain the system. Level 3: Post-conventional or Principled -a separation of themselves from the rules and expectations of others and make decisions based on the basis of equity and fair treatment. 
Research Questions
The questions listed below will guide the inquiry: Lifestyle Assessment (SDTLA) were used, and general demographic information was gathered.
The MMO was developed as an objective instrument to measure the ethics of care and justice associated with Gilligan and Kohlberg's work (Liddell, Halpin, and Halpin, 1992) . The MMO is an 89-item inventory, designed to assess the moral orientation of college students and is the only paper and pencil instrument designed to measure both the ethics of care and justice. Internal consistency was determined for the four MMO scales, with Cronbach's alpha as follows: care (.83), justice (.70), self-description of care (.64), and self-description of justice (.70).
The Student Developmental Task and Lifestyle Assessment (SDTLA) (1999) will be used to measure each participant's autonomy level. Its purpose is to provide educational practitioners with an assessment tool and procedure for use with young adults, facilitating college students' development of life purpose, mature interpersonal relationships, and academic autonomy, as well as the establishment of healthy lifestyles (Winston, Miller, and Cooper, 1999 
Data Collection
The participants in the study were 80 male students. The Greek male students were contacted through the Greek Life Advisor. There were approximately forty African American
Greek fraternity members and approximately 1,700 White Greek fraternity members at the institution. Only the amount proportionate to the African American Greek population was sampled, since they are the smallest group. The instrument was distributed to chapter presidents, and they were asked to distribute them randomly to chapter members and return completed instruments to the researcher. The non-Greek participants were contacted through various student organizations on campus. Permission was sought from University Housing, Minority
Services and Programs, and the Department of Student Activities to distribute the instrument to students.
Results
Demographic information concerning Greek affiliation, academic class standing, relations hip status, current location of residence, and race/ethnicity was collected. One respondent was deleted from the sample based on his overall score of the Social Desirability Scale (SDS), therefore analysis was conducted on 79 participants. The social desirability scale is used to gauge probable veracity of the responses based on six questions.
Frequency information was obtained on the demographic variables as indicated by Appendix
A. Upon initial review, some demographic variables did not contain a sufficient number of cases to conduct proper analysis and categories were collapsed. other demographic variables such as sexual preference, socioeconomic status, and previous interaction with members of the other population.
Discussions
As the demographics for those entering undergraduate education continue to change, institutions must be prepared to offer a wider variety of services and programs. Increases in the age, ethnic diversity, and type of student (commuter, transfer, married, part-time, etc.) all create challenges for student affairs professionals in meeting the needs of students. Most importantly, the research on students of color must continue to increase. This also calls for institutions actively engaging in research that is specific to their campus environment. Professional staff members must be prepared to understand and not label students.
As social fraternities and sororities maintain a place within higher education, professional staff members and administrators must be willing to devote the resources and attention to these systems that can comprise as much as thirty percent of some campuses. Research on members of Greek organizations should also be constantly revised to meet changing demographics of student populations. While there may be surface similarities, there can be drastic differences in the members of the organizations, especially on the basis of race. As students of color increase their presence on campuses and within campus life, analyses must be done on their experiences, placed within the context of the type and size of the institution.
Institutions must be prepared also provide professional staff and the same level of support to traditionally African American Greek organizations as provided to traditionally White Greek organizations. Additional implications for practice include the need for more in-depth analysis of what can affect student's autonomy levels. Understanding autonomy may lead to interventions to deter group members from participating in inappropriate activities.
A deeper understanding of the factors affecting membership and the decision to join can allow Greek advisors to provide a more directed and specific approach to serving to address the needs of those students that may be specific to race. The differences based on race and in emotional and academic autonomy express the need for effective and directed transition services to be provided for students. Current practices of transitioning new students into the campus environment assume individuality and independence to be positive traits. Campus specific research would need to be conducted to determine if that would be true based on race, ethnicity, or cultural differences. Many large institutions have not done an effective job of providing specific interventions for students based on ethnicity and race. Those efforts could increase retention and enhance academic success. 
